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A description of the St. Hartin Parish Prench/Engliah 
bilingual project, one of five such prograas in Louisiana, is 
presented. No¥ in its fifth year of operation, the St. Martin project 
serves the rural connunities of Breaux Bridge and Parks, in classes 
froB kindergarten through grade 5. Detailed here are the project's 
policies on staff development, curriculun planning and 
inpleaentation, and progress reporting. Activities of the Parent 
Advisory Coaaittee, involving parents of project participants and 
other interested coaaunity aeabers, are also described. The following 
four factors lending supportive evidence for the success of the 
bilingual education prograa in St. Martin Parish are suaaarized: (1) 
Studies show that approximately 85 percent to 90 percent of the 
perforaance objectives for both the English and French areas of 
instruction have been achieved by 70 percent or acre of the students; 
(2) pre- and posttest comparisons reveal that bilingual education 
prograa students do as well as or better than nonbilingual students 
on achievement tests; (3) differences in grade eguivalent scores are 
significantly higher in favor of bilingual education students; (4) 
the Bilingual Education Program has been strongly supported by 
aeabers of the community. (Author/PMP) 
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| BILiNaUAL EDUCATION 
THE LOUISIANA STORY: 

' TEACHING FRENCH TO FRENCH SPEAKING CHILDREN 

/ • \ 1 . . 

One year after "Bilingual Education" was Initiated In 1967 with the /enact 
ment by Congress of the Bilingual Education Act (Title VM) of the Feder.at 

Elementary and Secondary Education Act (ESEA) , the first French/ Eng 1 ish 

• ' , \. ■/ 

Bilingual Education Program came Into being in Greenville, New Hampshire. 

/ 

The following year five (5) other such programs were funded - three (3) 
in the New England sector and our first two In Louisiana - the St. Martin 
Parish Project and the Lafayette Pariah Project. Today Louisiana lias « 
five (5) French/English bilingual programs - the Iberia Parish Project was 

'i , • ■ . 

funded in 1973 and the Evangel ine Parish and St. Landry Parish Projects In 
197^. These five (5) projects serve a pupil population of approximately 
'4,000, of which roughly 65% are classiflied as French dominant/and 35% 
Engl ish dominant' Each linguistic group is racial 1y mixed. 

Our five (5) projects are located /in the center of the predominately 
French section of Louisiana, commonly referred to as Acad tana, where most 
of the descendants of French and Acadian Inhabitants originally settled. 

r 

Through the ensuing years the language and culture have remained virtually 
intact. There has been an influx of other ethnic groups Into the area; some 
groups have influenced the language, others have brought in the Anglo 
Influence. In the urban areas the language has begun to fade but in the 
rural areas both language and culture remain in predominance. Due to the 
lack of bilingual programs In the past and the emphasis of our American 
society on the melting pot philosophy, few children today arrive at school 



with no knowledge of English; However » many are linguistically handicapped 
and III equipped to compete in n comp1e;tely standard English situation. 

The goals of bl 1 ingual -education have been tailored to meet parent- 
Student-community nseds in Acadlana by providing the educational opportunities 
to develop greater competence. In English for children with llmlttd Enyilsh 
speal<lng ability, to develop literacy in French for the Englisr< speaking 
child, to develop ever increasing competence in the use of the two languages 
for the children who are already bilingual at an early age^but speak a non- 
standard variety of both languages and to build in the children an apprecia- 
tion and pride in their natural heritage and a respecw for cultural differences. 
To meet these goals our bilingual programs are Implementing a strong, activity 
centered English curriculum, a strong French program In which each cMld 
receives basic French instruction each day. Instruction in Frenph in the 
content areas and instruction based on culture and heritage. 

Three of the Louisiana projects - St. Mar«-in, Iberia, Evangeline, serve 
primarily a rural pupil population; whereas the Lafayette and St. Landry 
Projects are centered principally in the urban communities. Bilingual Projects 
in general are Involved with four (A) major components; Instruction, materials 
adaptation and development, staff development and community and parental 

« 

involvement. The St. Martin Parish and Lafayette Parish Projects have 
concentrated very heavily on the development of curriculum. The two new 
projects, Evangeline and St. Landry, have an added Innovative component - 
ETV. They are presently involved in developing a series of educational 
television programs to reinforce the learning of the children and to give 
them a knowledge and appreciation of their bll ingual/bicul tura 1 heritage. 
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After h^vln^^ visited the Louisiana projects, I have found tr^at generally 
each of the m'pjects have many slml'larlties In each of the components; how- 
e>f6r, I am unable to spe,als with any degree of authority on the specifics rf 
each/or all. ther.ffore, this presentaffon will center around the specific 
components of our St. Ma-'tln P^i?^sh Project. 

We are. presently In our fffth^year of operation In classes from kinder- 
garten through grade five In twojprlmary schools arid two elementary schools 

...5 -4 

l« -the rural communities of Breaux Bridge and Parks. There are ^60 children 
In the prog ran.f of these 308/dre classified as French dominant; 152 as 
English dominant;. Of tWs^humber 297 are white.and 163 are bUck. 57% of 
the whitfe students are French dominant and 85% of the blacks are\rench 
dominant. When the program began^ 'Special 1st Teachers of French fro^ri 
Louisiana and Asscclate Teachers from France taught the French areas. 
Today In the. majority of the classes the classroom teachers who are native 
speakers are teaching the Language Arts and the content areas In both 

— ' ^ 

leinguages. 

To enhance all aspects of the program, there has been Intensive staff 
development; pre- service and In-servlce education from Consultants, 
Teacher Triiners, Universities (In Louisiana, Canada and France) In such 
areas as rationale for bilingual educafton, French methodology, basic French, 
French curriculum implementation, French and English implementation of 
Career Education ?n the curriculum, effective teaching skills, grouping and 
reinforc§.(Pent practices. Comparable pre and In-servlct training for the 
English areas has also been Implemented, as well as training in early 
childhood education, cultural relevancy and evaluation procedures. 
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The Fi'ench curriculum has been locally developed by the project. It is 
divided into units and each unit is des^igned to include Instruction in 
language arts, social science, culture, math and science concepts, music, 
art and physical education. It is the belief of this project that the 
teaching- learning process is more functional when all content areas of 
Instruction are integrated. Concepts in the content areas for Instruction 
are correlated In both French and English. Students learn their concepit.s 
in one language and these are reinforced In the other. 

The general approach at kindergarterv level Is one of oral language 

\ 

development. Emphasis is placed on activities which promote more extensive 
listening and speaking skills. In grade on^, oral language development is 
continued, with expansion of vocabulary and s^tructures-. Emphasis is placed 

..■V- 

on learning through Involvement, Inquiry and di^scovery. Great care Is 
taken to design curriculum which project children can localize, personalize 
and internalize. The curriculum guides used are l^nterspered with Innumerabl 
mimes, dialogues, dramatizations, games, and activities which provide the 
student varieties of opportunities to practice newly acquired skills. 
Auditory discrimination, games, songs, art activities ^nd poems are also 
Included. Project developed games teach vocabulary which will be used In 

« 

reading In grade 2. Other games and exercises are used to develop 
psychomotor skills, visual descriminatlon, association of Ideas, spatial 
organization, seriation, sequence, etc. 

In grade 2 students ai'e exposed to the formal reading. The reading 
series from "La Methode Oynamique," published by the Centre de Pe^'dagogie 
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Dynamlquej, Is being utilized by the project. The. methodology centers on the 
Involvement and dU overy by the child. ^Techniques Involve not only : 
comprehension but also oral expression. The students are able to write 
sentences with vocabulary and structures they have, studied and which are 

familiar to them. ^ 

The grade 2 curriculum guides, as do the guides In grades 3 and k, 
continue to develop the language arts and the content areas, with the concepts 
of career education and culture and heritage Included. The children Uarn 
about their families, communities, public services, the weather, ths res.ources. 
Industries, occupations, their culture and heritage, flowers, wild life, etc. 
typical of the area. Examples of integrated units involving our heritage and 
culture are "Les Ecrevlsscs," %a Boucherle," "Les Acad lens," ^*Le Sel ," "La 
Roulaison," "La Parolsse de St. Martin." Locally developed slides, trans- 
parencies, tapes and 1 1 lustrations of local landmarks, customs and industries 

accompany the units. 

Project developed language master cards, cyclo teacher wheels, tapes, 
activities provide Individualized instruction in phonics, vocabulary, 
grammatical structures, reading and writing skills, math skills. Vai lous 
types of grouping (Interest, ability, sma]i hetet jgeneou , with peer leaders) 
for Instructional purposes are utlll.T.ed. A variety of Instructional 
experiences, such as: field trips to acquaint children with learning 
experiences and their cultural heritage, enrichment and motivational 
activities, educational games and audlo-visucl media are provided. Heavy 
emphasis is placed on creative writing In grades 3 on up »n both the French 

S 

/ 

\ 
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and EngUsh areas. The students also enjoy participat.Ing in a cultural 
£»xchdnge with children In some of the schools In France. 

1o measure gains made In the French area, the project has developed 
French Achievement Tests which are crhsrlon referenced. A different test 
has been designed for each grade level. Tests are bisec' on t>! lingual 
education French performance objectives in the areas of language arts and 
n\ath. Following field testing and Item analysis, Items selected for u^c 
In the finalized tests at each grade level are numerically arranged according 
to Uvel of difficulty as reflected in the Item analysis. 

Tiie project has developed a continuous progress reporting system to 
parents as the program operates on a non-graded system. Parent/Teacher 
Conferences are held twice during the year. Newsletters are sent to parents 
at each reporting period to inform rhem of the French and English learning 
taking place In the classes. Examples of reinforcement activities for the 
home are Included in each newsletter and bilingual teachers are available 
to guide parents on the use of these actlvitii^s. Parents and members of the 
comnunltles are invited to visit thi, classes on "Parent Vlsitatlpn Day" to 
observe the learning process 'n two languages and to witness how each 
supports and reinforces the other. At the same time this involves parents ^ 
In the Bilingual Program by fostering us£ge of both languages In the home 
and In the community. 

Project parents and community members extend their project involvement 
through various Parent Advisory Committee activities and parents' written 
evaluation of the project. They are given additional opportunity for Input 
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by reviewing the Application for Continuation* offerir\g recommendatiQns and 
glvin.^ their approval to the Continuation Application. The Parent Advisory 
Convnittee has 70% of its memLership comprised of parents and the remaining 
30% community members, inciuding the mayors of the two communities being 
served by the Bilingual Education Program. The P.A.C. sponsors such 
activities as: scheduling parent training sessions for parents who assist 
with kindergarten registration and the screening of students for language 
dominance, utilizing the services of the bilingual Room Mothers and Mother 
Helpers to promote more effective home-school activities, scheduling 
training sessions for par^ts functionning on the Parent Evaluation Committee, 
scheduling parent teams for classroom visitations for written parent 
evaluation of tl<e bi 1 ingual instructional component and subsequent report to 
the P.A.C. and the Parish School Board and sponsoring the annual Bilingual 
Education Parent Night at which time students perform In both the French and 
Engl ish s'-eas. 

The St. Martin Parish Project has had strong parental support. This 
year many parents who are not P.A.C. members have asked to attend P. AC. 
meetings and have volunteered their services for various P.A.C. activities; 
parents have voiced great interest In the cultural exchanges In which their 
children are Involved; many now have a renewed priJe In bilingual ism; there* 
has been an Increasinc) number of requests by parents for their children to 
'}e included in the Bilingual Program; many Engllivh dominant parents are proud 
that their children are teaching them and their other children French at 
home; porents are now going to the library to learn more about their heritage 

9 
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since their children come h.)me to talk about It. 

There are ('•'our {k) major factors whUh lend supportive evidence to 
effectiveness of bilingual education In our parish - 

(1) Evaluations of the program show that approximately 85% 
to SQ% of the performance objectives for both the 
English and French areas of Instruction have been 

* 

achieved by 70% or more of che students. 

(2) Pre and post test comparisons document the fact that 
Bilingual Educatjion Program students do as well as 
or better than sjchool and parish norms of non 
bilingual studejits on standardized achie>^ment tests. 

(3) A comparison was made by Dr. Jeannette Gardiner, 
Professor of Early Childhood at the University of 
Southwestern Louisiana, for her dissertation of 
bilingual education second graders with a control 
group. The results showed that the differences in 
grade equivalent scores were significantly higher 
In favor of Bilingual Education students. 

ik) Strong support of the Bilingual E^lucatlon Program 
by members of the communities. 
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